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Simon Mcintyre and Karin Watson, The University of New South Wales
Sgren Larsen, University of Copenhagen
Strategies for large scale blended learning initiatives: training, teaching and management

Since 2003, the College of Fine Arts (COFA), The University of New South Wales, Sydney, Australia has
successfully developed and implemented online learning and teaching training programs. In 2008, an
increase of interest amongst the Faculty in the potential of blending learning, prompted COFA Online
(COFA’s e-learning unit), to conduct a special Blended Learning Fellowship Training Program to support
staff wishing to develop and implement their own blended learning curricula. This program was to serve
as a pilot test before a wider implementation of blended learning strategies across the faculty.

A total of 35 academics participated in the program, which comprised blended curriculum
development, online teaching, and online class management techniques. A total of 11 blended courses
across a range of programs and stages were developed, involving 1185 students. During the program
and the teaching semester, comparative analysis of different courses in the program was conducted in
the context of comprehensive evaluation data, and collegial discussion within the community of
involved academics.

Whilst the program was an overall success, revealing several effective blended learning strategies, it
also highlighted several problematic issues relevant to any large-scale implementation of blended
learning. In particular:

= The traditional roles and expectations of teachers and students were challenged, revealing
particular adaptive difficulties shared by both groups

= Balance of workload and time management were key for both teachers and students

= The ‘ripple effect’ of blended learning upon academic management and administrative
strategies must be anticipated to ensure this form of teaching integrates well with existing
practice

This paper discusses these issues and outlines what teachers, administrators and students can expect
when adapting to a blended learning environment, and provides a solid foundation for further research
into management, training and teaching issues surrounding large scale blended learning applications in
tertiary institutions.

Lindsay Jordan, University of Bath
Engaging distance learning students in the curriculum through online group role-play

This case study demonstrates the use of online group role-play in an international distance learning
Masters programme.

The activity was designed to give students the opportunity to work together to develop and
demonstrate skills relevant to the learning outcomes of a Construction Law module (e.g. conflict
management), and to align assessment with authentic practical applications that students are likely to
experience in their professional careers.



Methods and outcomes: The basis for the activity is a contractual dispute scenario. Background
information is provided on the VLE along with discussion forum and IM tools, and a wiki for each group
to present the outcomes of their discussion. The tools enable students to select their own working
groups, choose their tools within certain constraints, and to carry out authentic tasks relevant to
practice; sharing and commenting on positions, negotiating synchronously and asynchronously, and
collaboratively presenting the outcomes of their negotiation.

The sequential activity is assessed on an individual basis against performance indicators for a number of
elements, including planning, collaboration and negotiation skills.

Both cohorts that have taken part in the activity to date have achieved 100% participation. All students
in the first cohort received grades of C and above, both for this task and for their written assignments.
We feel that engaging students in an authentic curriculum was one of the contributory factors of this
significant improvement in achievement.

Relevance: This case study demonstrates that e-learning tools can be used to internationalise the
curriculum, and that part-time study and geographical dispersion do not have to be obstacles to
engaging students in effective collaborative learning.

Elements of this design can be applied to any form of online group work. The role-play model is
particularly appropriate where multiple perspectives can provide a valuable input into the student
learning experience.

Steve Woodward and Haydn Blackey, University of Glamorgan
Barriers to Student Engagement in Technology Enhanced Learning

This paper aims to highlight perceived barriers to engagement in Technology Enhanced Learning (TEL)
by students. It provides an intriguing counterpoint to what is increasingly accepted as conventional
knowledge: that the impact of learning technologies on the student learning experience is
predominantly positive and TEL effectively engages students in active, collaborative learning processes.

The literature addressing the efficacy of TEL is similarly positive and yet emerging student perceptions
focus more on the negative rather than the beneficial aspects. In October 2007 the University of
Glamorgan conducted an institution-wide Student Expectations Project (SEP) to determine what
students (undergraduate, postgraduate and overseas) expect from university life. The drivers behind
this were varied but included student views on the impact of HE sector technological innovations.

A mixed methodology including both quantitative and qualitative methods was used. Over 2000
students were involved in the primary research which used 14 focus groups and individual
questionnaires.

While the data was exceptionally rich, key points emerged addressing the role of technology in the
areas of collaboration and contact. Students do not expect technology to encroach on what they see as
the core benefits of university — interaction and learning (two of the key areas in which the deployment
of social software in education seeks to achieve a powerful impact). Undergraduate students in
particular worry that technology will create a barrier to accessing lecturing staff. The data indicates that



students do not strongly associate technology with the direct enhancement of their learning
experience.

The evidence from such a large scale institutional survey presents challenges for those of us charged
with deploying TEL as a means of engaging students in active learning environments. Such perceptions
of barriers to TEL invite us to reconsider how we manage student engagement with learning
technologies.

Rita Headington, lain Kitchener and Robert Morgan, University of Greenwich
"Practise what you preach": a social constructivist approach to blended learning

This presentation reports on the formal evaluation, through questionnaires, of a new Level 1
undergraduate course, for 130 student teachers, that uses blended learning. The course design seeks
to radicalise the department’s approach to teaching, learning and assessment and use students as
change agents. lIts structure and content, model social constructivist approaches to learning. Building
on the student’s experiences of and, reflections on, previous learning, promotes further learning
through the support of “able others” (Vygotsky 1978), facilitating and nurturing a secure community of
practice for students new to higher education.

The course’s design incorporates individual, paired, small and large group activities and exploits online
video, audio and text materials. Course units begin and end with face-to-face tutor-led activities. Online
elements, including discussions and formative submissions, are tutor-mediated. Students work together
face-to-face and online to read articles, write reflections, develop presentations, research and share
experiences and resources. Summative joint assignments and peer assessments emphasise the value of
collaboration and teamwork for academic, personal and professional development.

Initial informal findings are positive, indicating that students have engaged readily with course content
and structure, with few reporting difficulties accessing or using technology. Students have welcomed
the opportunity to work together to tackle readings in a new genre, pilot presentation skills and receive
and give constructive feedback to peers. Course tutors have indicated that depth and quality of study
are evident, with regular online formative submissions enabling tutors to identify and engage directly
with student’s needs, provide feedback and develop appropriately designed distance and face-to-face
teaching materials. Pastoral tutors have indicated that students have reported non-engagement of
peers, leading to the rapid application of academic or personal support.

Outcomes of the formal evaluation will inform the development of Level 2 and 3 courses and influence
the department’s use of blended learning.

John Davies, Carol Shergold and Stuart Lamour, University of Sussex
Can tag clouds help to reveal a hidden curriculum?

Universities are expected to provide outcomes for their programmes and modules that articulate what
a successful student will be able to achieve at the end of their period of study. However, both staff and



students tend to emphasise the subject- specific knowledge outcomes as opposed to the generic skill
outcomes, meaning that these skill outcomes can often become part of the 'hidden curriculum'. This
can potentially perpetuate inequalities with respect to access to future employment as many students
feel unconfident about articulating their skills and are anxious about being perceived as ‘arrogant’ or
‘boastful’.

The SkillClouds project has explored whether technologies and, in particular, the principles of tagging
and tag clouds might help students to identify more clearly the skills they are developing as part of their
degree. Can these ideas be utilised to help open up the curriculum to students and help them to
recognise when and where particular skills might have been gained?

In order to answer this question, we used a range of methods including user-centred design sessions,
one-to-one interviews and questionnaires. From these findings we have created a web-based tool that
combines institutional data and user-generated information about skills in the form of a SkillCloud. This
gives students the ability to view their skills, where they developed them and how they relate to their
assessments.

Our presentation will give an overview of our research and explore how students thought the SkillCloud
could support their articulation of skills. One unexpected outcome of our research was they way in
which academic staff suggested that the SkillCloud offered a framework that they could adopt both for
their support of students and for the curriculum design process. We will conclude by suggesting how
SkillClouds could be further developed to help students and staff open a skills dialogue within the
curriculum.

Alison Elliott and Brenda Keenan, Charles Darwin University
Transforming learning for Indigenous higher education students in remote Australian communities

Remote schools in predominantly Indigenous (Australian) towns and communities are notoriously hard
to staff. Ideally, schools should be staffed by teachers who have strong social and cultural ties to their
communities and who want to live and work in them. However, for a range of complex reasons, many
Indigenous people living in remote parts of Australia, who would make excellent teachers, are not in
the position to leave their homes and communities to participate in higher education. Nor are they able
to access external studies or open learning programs- again for a range of complex reasons. Therefore,
they don’t obtain appropriate higher education qualifications and are not able to work as professionals
in their communities or anywhere else. 'Growing Our Own' addresses the long standing problem of
engaging remote Indigenous learners in higher education, and in the longer term, building sustainable,
Indigenous teacher capacity by delivering teacher education in-situ in five communities in remote
Northern and Central Australia.

'Growing Our Own' is a partnership between Charles Darwin University and Catholic Education
Northern Territory and funded by the Department of Education, Employment and Workplace Relations.
It supports remote Indigenous students to complete an initial teacher education qualification without
leaving their home towns. Using the standard Charles Darwin University Bachelor of Teaching and
Learning as the base, the program provides a blend of personalised learning pedagogies and innovative
assessment approaches embedded in students’ cultural and educational context. It is delivered



intensively and ‘in-place’ to empower students through personal learning programs that actively
embrace cultural knowledges and practices. Teaching is on a one-to-one and small group basis with
extensive use of digital technologies. Curricula and pedagogies are designed to build on the skills and
expertise of the students, all employed as Teacher Assistants in local schools, to meet the graduate
standards of Charles Darwin University’s Bachelor of Teaching and Learning and those of the Northern
Territory Teacher Registration Board. Simultaneously, the program supports academic staff and co-
teachers to enrich their understandings of local Indigenous ways of knowing, being and doing. This ‘two
ways’ approach infuses cultural identities and knowledges across all aspects of the program.

The 'two-ways' approach recognises Indigenous students’ strong sense of personal and cultural identity,
their quest for positive educational futures for themselves and their communities and a desire to gain a
formal teacher qualification. Equally, it recognises the university’s capacity to work in more culturally
effective and educationally responsive and significant ways with Indigenous learners. Importantly,
'Growing our own’ values and embraces all participants’ ability to learn from and support each other.

This presentation reports on the pedagogical and logistical challenges of supporting remote Indigenous
students’ learning in contextually appropriate ways, the use and effectiveness of mentoring and
personalised pedagogies to develop core knowledge and information skills, and ways of customising
and infusing curriculum to motivate and engage students and align with their workplace classroom
needs.

Anthony Rossiter and Linda Gray, University of Sheffield
Curriculum design for learning in a control engineering department

One of the negative impacts of modularisation has been the potential loss of cohesiveness of the
student experience, especially in early years where students are only beginning to build an
understanding of their subject. Also, the autonomy given to academic staff in delivering modules may
compound this disjointed delivery and make it harder for students to engage fully.

This paper will first summarise a project in Sheffield whereby staff have tried to re-establish the holistic
nature of the curriculum, in the eyes of both staff and students with underlying objectives of improving
student experience, engagement, learning and thus development. Secondly, particular emphasis will
be placed on how subject specific requirements such as professionalism and accreditation are
integrated into the curriculum design?

The paper will show how different projects have tackled the various aspects of this challenge and thus
to create a first year curriculum that is fully cohesive, engaging and educational while also being
challenging. The projects look at issues such as:

= |nculcating independent learning into the curriculum and therefore developing students’
awareness and skills within this

= Management of student transition from school education to university and managing
expectations

= Management structures to support appropriate delivery

= Embedding of traits of professionalism into student attitude, behaviour and programme
requirements



= Developing student engagement with the bigger picture of how a degree supports personal
development
=  Embedding cross-modular activities to encourage students to see the curriculum as a whole

Tony McNeill, Kingston University
'Affinity spaces' for HE: Creating informal learning spaces in Facebook

The growing popularity of networked participatory technologies characteristic of Web 2.0 presents
some interesting challenges to an HE sector which has invested heavily in centrally-supported virtual
learning environments (VLEs). This paper will describe the use of a third-party social networking site
(SNS) to support an undergraduate programme and help students engage with academic practice at
Kingston University.

The paper identifies a number of key questions in Higher Education about the use of Web 2.0 tools and
environments as a supplement to, or substitute for, institutional VLEs. In particular, it addresses such
questions as: i) the blurring of academic and non-academic identities; ii) social distance between
academics and students; iii) the emerging literacy practices, i.e. ways of communicating and of making
and sharing texts characteristic of SNSs and their fit with accepted academic literacies; and iv) the
extent to which the participatory and community ethos characteristic of SNS-based “affinity spaces”
can be recreated for more formal study-related purposes.

The paper will describe the use of Facebook by colleagues in Film Studies to support a number of
undergraduate modules. Analysing data collected in Facebook interactions (emails, wall and discussion
board posts, comments to uploaded content) as well as interviews with staff and relevant academic
staff, the paper will draw a number of conclusions about the suitability of and potential value of SNSs to
undergraduate education.

Ruth Hyde and Amanda Jefferies, University of Hertfordshire

Lessons Learnt from Listening to the Learners’ Voices in HE- how do students reflect on their use of
technology for learning?

The importance of the Learner’s Voice and thus of listening to students’ views has been evidenced in
various high profile initiatives in the UK. The work presented here is from the JISC Learners’ Experiences
of E-Learning Phase 2 Learners Journeys STROLL project. The seven JISC funded projects were set up in
March 2007 to be completed by March 2009.

The STROLL (STudent Reflections on Lifelong e-Learning) project recruited a diverse range of students
from both Higher and Further Education (University of Hertfordshire and Hertford Regional College)
backgrounds with the aim of researching the students’ experiences of learning in a technology rich
environment and their progression in their use of learning technologies over the two years of the
project’s timescale. They recorded their daily learning experiences of using technology, including a
range of e-learning tools and the University’s own MLE (StudyNet).

The project’s aim was to research and document the students’ answers to the following questions:



= How do learners experience change through their learning journey?
= How do students use and make choices about their time?

= How do students use e-learning tools to support their learning?

= How do students use their personal technologies?

The project team will present results from the video and audio diaries, including sample video and
audio clips of the students’ reflections. This paper presents the findings in terms of the students’
responses to the above research questions, including the key themes discovered through the project.
The discussion will offer findings that surprised the project team including; reliance on technologies,
especially multiple types of technology as a ubiquitous part of the students’ lives both for study and
leisure, the importance of the MLE to their studies, and the importance of being able to access their
learning materials when off campus.

Diane Proudlove and Muditha Cooray, University of Hertfordshire
Putting theory into practice - enabling experiential learning through technology

This presentation explores the argument that Higher Education should further develop experiential
learning programmes for marketing undergraduates in response to changing market and social
conditions. It explores how a blended learning platform has supported innovation in teaching and
learning to deliver a curriculum which develops a student’s business skills and experience, enhancing
their employability, whilst also bringing mutual benefits to businesses and the university.

Based on the authors’ experiences of delivering Marketing@UH, an integrated experiential programme
for marketing undergraduates over the last 5 years, the role blended learning plays in supporting the
students to deliver holistic but creative and innovative business solutions is examined. The case study
explores how a blended learning approach has enabled the lecture theatre to move into the business
world: students work in active sets on live projects in real time, and through technology can involve
clients in the decision making processes. Supporting lectures use team teaching, guest practitioners and
a range of technologies to present a wide range of perspectives on business problems accessibly.

The authors suggest, based on their work with over 100 client organisations and 500 students, that
blended learning enables business related programmes to be designed and delivered in a way that
ensures students are equipped for the business world. They propose that traditional academic
programmes focus on the development of critical thinking as a process, but have not historically
awarded marks for developing viable business solutions. The result is that students practice “textbook
marketing,” and are unable to create satisfactory resolutions for real problems.

They also propose that with a growing trend for full time students to have work commitments the
blended learning approach will enable universities to provide programmes that have a broad appeal-
ensuring higher education has a leading role in creating inclusive, knowledge based economies.

Ken Fisher, Dafna Hardbattle and Peter Chalk, London Metropolitan University

Engaging first year programming students in reflective practice by means of an online interactive
learning object



A project, funded by the “Write Now” CETL, has been carried out with the aim of increasing students’
engagement in reflective practice in order to simultaneously enhance their ability at report writing and
programming.

First year programming students are expected to learn a new way of thinking and need to grasp a
number of complex and abstract concepts to become proficient in a new programming language.
Reflective writing also requires deep thinking, analysis and evaluation of a problem or a concept.
Recent research strongly suggests that Computing students at London Metropolitan University
generally lack reflective writing skills and have difficulty learning to program. The aim of this research is
to investigate the relationship between reflective writing and programming and to engage students in
reflective practice in order to improve both skills.

A blended learning approach was adopted, incorporating an animated learning object, which was
designed to address the challenges of engaging programming students to think and write reflectively. A
textual analysis method, using a comparison tool based on categories of reflection, was used to
measure the baseline of students’ levels of reflective writing at the beginning of the semester.
Subsequently, the learning object was introduced and their reflective writing ability was measured
again. Students’ access was tracked within a virtual learning environment. A questionnaire was used to
obtain students’ views about the learning object and its relevance to their progress in both writing and
programming.

Our findings suggest an improvement in students’ levels of reflective writing. The majority of students
reported that the learning object was helpful for writing their reports, that it helped them to
think/write reflectively and that reflective practice helps their programming skills. It is hoped that the
results of our study will have relevance for other educational institutions and other science disciplines.

David Barr and Caoimhin O Dénaill, University of Ulster
Technology versus pedagogy: a discussion of multimedia practice and innovation in language learning

This paper reports on the main findings of a survey (conducted by the Centre for Excellence in
Multimedia Language Learning at the University of Ulster) across the UK to examine how learning
technologies are primarily embedded in language teaching. The results, representing 62 HEls, form part
of a wider study at the University of Ulster to investigate and map effective pedagogical practice and
the main findings will be outlined in the paper. Crucially, they show evidence of a technologically-rich
adoption of multimedia technologies, but this is not always supported by pedagogical practice. The
paper will identify a range of core teaching methods currently employed (which although focused in the
area of language learning, have wider generic applications) and some of the more innovative,
collaborative and communicative approaches that have been adopted across the sector. We will also
discuss differences in the use of multimedia technologies across the sector as revealed in the survey
and the factors that may contribute to their level of usage. The paper will conclude by suggesting ways
of embedding multimedia technologies in teaching.



Prof. lan Cameron, University of Queensland
Pedagogy and VR/Immersive Environments in Curriculum’

The use of VR-immersive systems is gaining ground in higher education. In fields such as engineering,
early VR systems are giving way to advanced 3D immersive environments, where students and
instructors can explore aspects of engineered and natural systems. Enhanced VR has been identified as
one of the grand challenges in engineering’. This interest within academe is also evident in many
commercial environments that are now an ever-developing part of engineering design and operations®.
Despite the potential power of VR-immersive systems as learning and teaching environments, much is
yet to be discovered about their design and pedagogic characteristics to help inform, challenge and
facilitate deep learning in and across knowledge domains. These issues need profound consideration if
we are to bring the most benefit of such system to a wide range of learners.

The author, in conjunction with academic collaborators and two Australian industry partners has been
developing and deploying high fidelity VR-immersive for application in process engineering. The initial
driver was the significant decline in students’ ability to relate process engineering theory and practice —
a theme often highlighted in major engineering education reviews. These developments have taken
place with industrial collaborators in an attempt to provide learning environments that sit within a
particular region of the ‘immersion-presence’ spectrum. The challenge has been related to just how
such an environment can be designed with a range of learning objectives in mind.

This paper will discuss the educational development of such a system and its use within chemical
engineering curricula®. Issues with regard to system immersion and presence, fidelity, content selection,
deployment and recent use will be highlighted as a basis for a wider discussion on some of the
fundamental aspects of these learning systems. Unexpected or ‘emergent’ usage as well as challenges
of robust evaluation will also be raised.
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Heather Thornton, University of Hertfordshire
How do students’ choose and use technology for collaborative learning?

In this case study, 86 physiotherapy undergraduate students studying a third year module, chose a
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blend for a collaborative task. Data was focused in capturing the students’ experience, and included
interviews, questionnaires, and observation of both face-to-face and online activity.

The students held strong views on collaborative learning that included inclusivity, valuing difference,
democracy and the importance of all group members participating fully in decision making. All groups
used a similar range of technology. They highly valued the classroom technologies provided in a
specialised collaborative classroom that included computers and data projectors that enabled a group
to visualise their output and connect to their online group sites. They used the online environment (the
University’s MLE) largely as a repository, ‘offloading’ (Suthers, 2006) some of the organisational
components of collaboration and for knowledge acquisition, that enabled them to use the face-to-face
meetings for interaction and co-construction of knowledge. They did not use the asynchronous facilities
for discussion, more for basic information giving, in common with other studies on undergraduate
students. Students also wanted their education and social sites e.g. Facebook kept separate.

The process undertaken in completing the weekly tasks had clear stages which included individual and
group components. The students’ experience reflected aspects of both of the two major metaphors of
learning ‘acquisition’ and ‘participation’ (Sfard, 1998). Students organised their use of technology to
enable them to maximise interaction when they met face-to-face. The implications for practice
including the provision of classroom technology and synchronous technology will be discussed.
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Diana Kornbrot, University of Hertfordshire

Student use of E-Learning Resources: the effect of discipline and level; and the association with
performance and satisfaction

Background/ context:

Current practice provides students with a wide range of e-learning resources. Knowing how students
use these resources provides important information to guide teaching practice. Student usage depends
heavily on discipline. The MLE at the University of Hertfordshire, StudyNet, provides 5 main
FUNCTIONS: the definitive module document; teaching resources [downloadable and links]; news;
discussion fora; and group areas. StudyNet also enables monitoring of the number of student accesses
of each function. The relation of student usage to student satisfaction and performance is also critical
for practice.

Student use of functions:

Method: All modules with an examination component in the summer of 2008 were investigated. This
comprised 398 modules in 13 different disciplines, including academic science, humanities and social



science and professional engineering and health professions. Level of the modules included master’s
and 3 levels of bachelor’s degrees. Number of accesses to all FUNCTIONS were obtained form the
monitoring facility. Summary student satisfaction and performance data were also obtained for each
module. Data were broken down by discipline and level.

Results: The overall use of StudyNet was high in all disciplines at all levels. However, the usage varied in
interesting ways according to discipline and level. The use of discussion fora was particularly interesting
with 85% of modules using this feature. Students accessed the discussion fora frequently, but made
relatively few active contributions. Discussion forum usage provided some surprises. In some
disciplines, high usage was associated with better student experience; in other disciplines high usage
went with worse student experience.

Future implications:

The findings have key implications for making best use of e-learning resources. Use of the discussion
function is shown to have key implications for student experience. Finally the method of investigation: a
descriptive

Cherie Lebbon, Karen Bull and Jane Osmond, Coventry University
Broadening the boundaries of design communication through e-portfolio tools

The ‘Big Write’ (Bull and Lebbon 2006) has long been viewed as a stumbling block for art and design
students. This is often amplified by the fact that many art and design students are dyslexic (HEFCE
Special Initiative 1996-9 Project Report 'Dyslexia in HE Art & Design) and have stronger visual
capabilities for problem solving and communication.

Design and Analysis staff from Coventry University sought to diminish the size of the writing task,
encouraging students to use creative and visual skills to present research findings and to demonstrate
academic rigour. In 2008 final year students were offered the option of creating a visual demonstration
of research knowledge and application rather than a traditional dissertation.

A scaffolded approach, widening opportunities for collating a variety of digital information, may help
students embrace this potentially richer, dynamic approach to communication. The CEPAD team have
been encouraging students to frame and reinforce design arguments through blended learning
techniques. Studio-based design activities are combined with e-learning to help record, select, manage
and present design thinking. ‘PebblePad’ an e-portfolio system, acts as a non-linear, experimental tool
for collating design research and outcomes. Tutors are supported in the framing of design briefs,
students are helped to justify and validate findings, ideas and build digital repositories. The emphasis is
on interactive approaches to presenting text and visual information. This encourages students to
question the media selected to convey ideas and treat visual imagery.

We chart the shift of emphasis from away from words towards visually stimulating, accurately analysed
and researched, rigorously formatted presentations. By examining ways to maintain quality, without a
huge word count and student perceptions of this change in approach, we will inform the development
of teaching and learning frameworks for the Industrial Design courses at Coventry University



Stephanie Eckoldt, Dominic Alder, Jane Williams and Richard Smith, University of Bristol

From lecture theatre to hospital - a case study: developing and delivering a new curriculum in clinical
medicine

When University of Bristol medical students enter the clinical part of their course they face a number of
changes and challenges. They are presented with a vast curriculum and experience more than 12
different specialties over two 8-week attachments in teaching hospitals whilst entering a very different
learning and teaching environment. They also need to learn practical clinical skills and develop their
communication skills.

Teaching is usually delivered by non-University clinical staff with clinical commitments meaning that
this time can be limited, ad-hoc and unstructured rather than formally scheduled as was the case in the
lecture theatre environment. Therefore, not all content that students are expected to know is
‘delivered’ and may vary between attachments and hospitals. Students are expected to identify
important areas not covered, study these independently and seek help as needed, which for many
represent a significant change in learning behaviour for which active engagement with the curriculum is
essential.

We aimed to address these challenges by defining and developing a cure curriculum (must have
knowledge) and working with clinical teachers to develop an online resource linked to and integrated
with face-to face teaching sessions. Students can equip themselves with relevant background
knowledge prior to or after face-to-face teaching so that limited contact time can focus on learning
clinical problem solving i.e. linking symptom-based experience with disease-based knowledge i.e.
application of theory to practice. Teaching time is thus more productive, interactive and more
rewarding for both students and teachers.

The paper will present our experience and findings to date, demonstrate the online resource we have
created and outline our plans for further development.

Neil Hughes, Nottingham Trent University
Blended learning: An effective, efficient and popular approach to language learning in HE

The main aim of this article is to test claims about the efficiency, popularity and effectiveness of
blended language learning against data derived from an area studies module available on the Spanish
undergraduate programme at Nottingham Trent University (NTU). The module entitled Contemporary
Latin America is one of a number on the programme that uses a blended mode of delivery.

The evaluation of the module is based on data arising from both quantitative and qualitative research
methods. A central role has been allocated to the views of cohorts (42 students in total) that took the
course in 2006/7 and 2007/8. Their observations, which were collected in anonymous questionnaires,
individual interviews and focus groups, are supplemented by analysis of their contributions to an
asynchronous discussion board and their overall assessment performance.

The results, which are positive in each of the areas evaluated, corroborate the findings of studies
elsewhere into the impact of blended language learning. In terms of effectiveness, for example, they



demonstrate that the blended learning design employed is creating the conditions for effective
language learning, the development of in-depth knowledge of Latin America and important critical
thinking skills such analysis, synthesis and problem-solving. The main reason for success in terms of
language learning is identified as the range and variety of online and face-to-face learning opportunities
that the module offers. Worthy of particular note in this respect is the role that the nexus between
textual input, online self-test questions, asynchronous written discussion and assessment is playing in
providing for factors considered essential to effective language learning such as sustained exposure to
L2 input, interaction with peers and native speakers, the regular production of L2 output and
opportunities to focus on form.

Sylvia Loewen and Aliyah Mawji , University of Calgary
Inquiry and blended learning approached in the redesign of community health courses

The goal of this project is to create a meaningful learning experience in Faculty of Nursing, Community
Health Theory and Practice courses through incorporation of inquiry and blended approaches and by
strengthening the foundational base of community health theory as it applies to practice. The Faculty’s
desire was for innovative and impactful learning experiences that would enhance student engagement,
satisfaction and retention.

The presentation will focus on the implementation of the course redesign objectives:

1. To use inquiry and blended learning approaches in the redesign of Community Health Theory
and development of workshop modules for Community Health Practice

2. To develop an educational and instructional model for bridging theory and practice courses
within the Faculty of Nursing

3. To develop teaching and learning capacity in the Faculty of Nursing though the creation and
initiation of a repository of teaching and learning resources for faculty and sessional instructors

Marija Cubric and Sheilla Luz, University of Hertfordshire
How to teach and assess collaborative writing

The authors of the recent US-based Educause study [1], have confirmed the importance of
collaboration tools (e.g. wikis), as one of the two key emergent technologies that is likely to enter
mainstream use in education over the next one to five years but at the same time have emphasised the
critical challenge of providing formal instructions to students on “how to create meaningful content
with today’s tools”.

The aim of this paper is to address this challenge, and in particular:

= To identify different skills and competences that are required for developing collaborative web
content (e.g. using wikis)

= To develop an initial set of guidelines for staff and students on how to create and assess
collaborative content

= To describe some innovative methods for teaching and assessing collaborative writing skills



In the paper, we concentrate on the use of wikis as a collaboration tool and its support for
“transactional writing” (writing based on comments, as defined by Glogowski, quoted in [2]) and
“concurrent” writing (e.g. as in Wikipedia model of writing). We discuss different roles that students
and staff can assume in the process of collaborative writing (e.g. “first mover”, observer etc) and
challenges that the collaborative writing brings in theareas of students’ engagement and assessment.
In the paper we draw from our substantial experience in using wikis as a tool for blended learning,
already documented in [3],[4] but focusing on the collaborative writing as a skill, rather than on
corresponding blended learning process.
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James Jenkins and John Elvy, University of Hertfordshire

Enhancing the Engagement of Disabled Students with Disability Service Support Services: A Digital
Story Approach

Students with disabilities should be given advice early on about what constitutes a disability and in turn
be made aware that it can take sometime before suitable ‘tailored’ arrangements are put in place (HEA
2006a; HEA 2006b; Clark, 2007; Swain, 2008). The project to be described in this paper developed a
‘digital story’ to introduce and promote to all new and returning students the disability support services
offered by the University during their annual induction. Initiatives that recognise diversity within the
student population and understand the range of learner variation will help institutions to recognise and
reduce barriers to learning for disabled people (OU, 2006). The development and utilisation of a ‘digital
story’ to inform students about disability related issues and services was also designed to foster a more
informed and tolerant learning community. The project also sought to bring to implement the core
professional values of the Higher Education Academy. In particular, a commitment to the development
of learning communities, and demonstrating a commitment to encouraging participation in higher
education and to equality of educational opportunity (HEA, 2005).

Ingrid Nix
The Open University

Windows into the workplace: capturing student perceptions of their practice learning needs practice
learning courses face a particular challenge — how to keep abreast of the evolving practice needs of



students especially in areas of rapid change and development? Even if the requirements of the
professional bodies remain reasonably constant, the range of contexts students find themselves in may
frequently change and bring wide variations in practice. In such circumstances, how is it possible to
maintain currency and relevance to students and to deliver a quality practice learning experience?

This paper presents an approach being taken on The Open University Social work degree practice
learning courses for capturing student views to inform course design and curriculum development. The
approach allows:

= Alongitudinal analysis

= Across three Degrees in three Nations

= Using a range of strategically positioned activities

= Using a range of learning technologies

= Revealing student voices from start to completion of the degree

The paper takes the topic of ICT (Information and Communication Technology) skills development as an
example of a component which is subject to frequent change. Furthermore, it represents a component
which if not accurately contextualised, may often be perceived by students as of little relevance and
value. In distance education, given the variations between their workplace settings, facilities and
practitioner roles, it can be extremely challenging to get this right.

Judicious use of these activities enables students’ perceptions of their current and future needs to
emerge. Upon graduation, a follow-up research project is piloting a method of continued interaction
with post-qualified practitioners within their workplace.

These valuable insights provide ‘windows into the workplace’, despite the distance learning context,
which can then be reflected in future iterations of the course material or inform new course
development.

This approach should be of interest to practitioners concerned with evaluation and student
engagement in course design.

Cameron Welsh, Haskayne School of Business
Peer Mentoring in Project-Based Courses: Is It Really Worth It?

In the winter of 2009 a pilot project at the Haskayne School of Business introduced a peer mentoring
component to its required “core” management information systems course. With a long established
community service project in the core course the pilot was introduced to both take advantage of the
skills and experiences that senior students had developed from the course when they took it and to
help those senior students develop skills being ask for of our graduates by industry. One of the
important reasons for introducing the peer mentoring to our program is that the Bachelor of Commerce
program is very focussed on preparing students for leadership roles in organizations, so being effective
in a mentor/mentee relationship is an important experience. Although the objectives of the mentor
initiative are different for junior and senior students they are quite compatible and in the two courses
involved (2nd year required and 4th year option) the mentoring is an assessed component and the
courses each have major team-based projects and the mentoring has an element of combining those



project roles. This particular initiative is part of a broader program sponsored by the University of
Calgary’s Student Union and involving several peer mentoring efforts in other faculties and the building
a community of practice around peer mentoring. The session will focus on the experiences of
developing and implementing the peer mentoring component in both the senior class of mentors and
“core” class of mentees and how to make it a significant student learning experience in already
established courses.

Victor Ong, Sheila Cheng and Dr Cho Cho, HELP International College of Technology
A qualitative study of blended learning in Malaysian tertiary institutions

With the increasing popularity of blended learning to complement traditional face-to-face classroom
teaching, teaching and learning has taken on a new lease of life. This paper focuses on examining a set
of qualitative data (skill development, attitudes towards technology, learning outcomes and
performances) through a pyramid model and regression with panel data drawn from different groups of
students engaged in both blended learning and traditional face-to-face learning. We attempt to
measure and analyse learning outcomes and performances by examining the specific learning of
Business subjects. By comparing the various groups’ learning experiences, we intend to find out if a
correlation exists between the blended learning and the extent of the effectiveness of the learning
process (i.e. speed up students’ learning ability). The empirical results show that blended learning
enhances the students’ learning experiences because they outperform the traditional classroom
learning based on our survey of a good sample of Malaysian tertiary students — specifically those who
have been exposed to both types of learning platforms.

Penny Wiggins, University of Hertfordshire

Blended learning: what works for you? The student voice: A case study comparing the experience of
campus based and distance learning students

This case study examines the student voice in exploring a range of blended learning techniques offered
to a cohort of students sharing the same modules but choosing whether to learn as a campus based or
distance learning student. Detailed questionnaires, focus groups and interviews were conducted to
ascertain reasons for the choice of mode of study and of the techniques each student used to support
learning. Detailed discussion took place on the most favoured techniques by the students and how
these were used.

The range of activities on offer included text based materials such as lecture notes with hyperlinks to
significant resources, seminar questions with outline answers, formative assessment exercises online
and in the classroom, PowerPoint slides, podcasts of the class based experience and shorter podcasts
summarising the key points of a session, clickers in class and MCQs online, the use of presentations in
the classroom and online, the use of role play, video and Elluminate.

The use of the range of materials was monitored and students’ opinions were sought at all stages to
identify which were felt to contribute most successfully to learning. Students were analysed according



to entry qualifications, mode of study and achievement on the assessment elements of the module in
the context of their response to the materials offered, both in terms of their perception and their
usage.

The broad intention behind the approach adopted was to provide a learning environment which
offered the opportunity for personalisation by each student to appeal to their favoured learning styles.

Julie Hughes, Jenny Worsley and Catherine Lamond, University of Wolverhampton

Not 'more of the same': what blogging can teach us about Foundation Degree students' experiences
of a blended curriculum

Following the challenges for Higher Education set out by Leitch (2006), HEls and FECs are tasked to
respond to the need for flexible and responsive Foundation Degrees (FD) which recognise that FD
students are not, ‘more of the same’. The University of Wolverhampton draws 67% of its student
population from the local region, 60% of students are over 21 years old and 36% are engaged in part-
time study. Within this context Foundation Degrees are an increasingly important curriculum
development. The School of Education currently offers FDs in Early Years Services and Supporting
Inclusive Practices in collaboration with four partner Further Education colleges. Our FD students are:
mature, part-time students usually working full-time in paraprofessional contexts — e.g. Nursery Nurses
and Teaching Assistants, experienced practitioners, they have diverse and often spiky skills profiles,
they have complex commitments and importantly they are motivated and conscientious. Many are also
terrified by the prospect of the unknowns of HE study.

The FD provision has experienced rapid expansion within the past two academic years and a decision
was taken during revalidation in 2008 to blend both programmes. The curriculum redesign sought to
offer the students a more streamlined and integrated, ‘thoughtfully fused’, (Garrison & Vaughan, 2008)
experience, from pre-induction onwards, incorporating subject development and PDP within e-
portfolio-based learning (JISC, 2008). The intervention also sought to support the curriculum delivery
team both within the University and the wider partnership in the shift to a blended learning approach.
Being mindful of Beetham and Sharpe’s (2007) reminder that pedagogy needs to be ‘re-done’ at the
same time as it needs to be ‘re-thought’ we engaged throughout in dialogue with the students about
their experiences of this blended curriculum.

This presentation will explore our conversations, interventions and evaluations to date and offer
cautious lessons learnt when blending Foundation Degrees.

Norm Vaughan, Mount Royal College
Michael Power , Laval University
Blended Online Learning Design (BOLD): an international research initiative

Blended online learning is defined as the simultaneous and complimentary integration and
implementation of an asynchronous-mode learning environment (i.e. a course management system, or



CMS) and a synchronous desktop conferencing environment (i.e. a virtual classroom) (Power, 2008).
This session will provide an overview to the Blended Online Learning Design (BOLD) research project,
which is currently investigating the piloting of this online learning model at two Canadian higher
education institutions. Questions that are being examined as part of this study include the impact of
BOLD on:

= Decreasing faculty workload
= Reducing learning isolation
= |ncreasing university outreach via borderless education

Dennie Wilson and Ben Andrews, University of Wolverhampton

Given the challenges of group work, increasing demand on student time and narrow subject
experience, can 'Podcasts for the Studio', facilitate the widening of knowledge, experience and
productive independent group learning?

'Video-Podcasts for the Studio’ is a Palatine funded multimedia blended learning development in the
Department of Dance Practice and Performance at the University of Wolverhampton. It provides the
opportunity to foster innovative learning in the field of dance practice by bringing together the dancer,
the studio and Web 2.0 common technologies. The aim of the project has been to produce a video-
podcast series designed explicitly to advance dance students' independent 'practice-based' learning,
with a particular emphasis on group work. The anticipated outcome is that the series will point to a
suggested independent learning process that is integral to enhancing lecture and assessment based
tasks.

Huann and Thong (2006) have found that podcasting enables key skills to be developed including
communication, time management, problem solving and critical and analytical thinking. Whilst these
video-podcasts are subject knowledge and specific knowledge based, they aimed to help students
achieve learning outcomes that had an emphasis on ‘improving their own learning and performance by
taking responsibility for and organising that learning.'

As e-learning materials which are portable and mobile, the video-podcasts were accessed through a
shared webfolio site. Each video-podcast was hosted on an individual page of the webfolio where, to
support the student with this work, additional contextual information for the video-podcast was placed.
There was also a student blog page where, through a series of structured questions, students were
asked to blog their experiences of working with each video-podcast.

Referencing the process of developing this video-podcast series, this session would aim to discuss
more broadly, the implementation of technology based materials as a suggested independent learning
process, with particular emphasis on group independent learning and the design of materials working
from prescriptive to more analytical and conceptually based tasks.

Prior to the discussion session we will make available to participants, access to the secure webfolio site
which houses the podcast series so that participants could view the podcasts and the student
reflections on the process.



James Wilson and Antonio Moreira, Writtle College
Student Satisfaction with Blended Learning Environments in Higher Education

A plethora of methods have been developed to evaluate e-learning and blended learning (b-learning)
environments but the fact is not many focus directly on the learners involved in the course but include
them as part of a wider evaluation which involve practically all stakeholders in the learning process.
This paper purports to introduce a theoretical framework that is associated with the field of
management and in particular the field of employee satisfaction and motivation, the Herzberg
Motivation-Hygiene Theory, with a view towards considering it as a potential learner-centred approach
for evaluating b-learning and to a greater extent e-learning environments.

Considering the fact that institutions are becoming more accountable in their provision of courses and
the costs-benefits of every course weighs heavily on the shoulders of every responsible person, it is vital
that not only must learners be satisfied with the course they must also be motivated to continue with

it. Attrition and retention levels are becoming increasingly problematic for many institutions that
provide e-learning courses. Fundamental to the evaluation of these courses must be the satisfaction
levels of the learners. With the increase in diverse student populations and the development of
emerging methods of learning delivery, evaluation needs to take on a new perspective. It is necessary
to prove the worth of our learning courses and if the learners are not satisfied they will not remain on-
line for long and our courses will loose value and worth.

This paper evidences research carried out, over a 2-year period, at the University of Aveiro, Portugal
where a sample of learners on b-learning Master degree programmes were questioned anonymously
about their learning experiences. The results indicate that there is a valid case for considering
Herzberg’s theory as an amiable, plausible and clear-cut framework in evaluating student satisfaction
with their b-learning environments.

Brian Whalley, Queens University Belfast

Using Learning Outcomes to enhance student participation in module design and staff awareness of
blended learning

Many academic teaching staff have a rather sketchy view of what is meant by 'blended learning'. Even
'e-learning' is itself misunderstood; 'notes on the VLE' is still a common conception and misconception.
Furthermore, students tend only to be familiar with these terms as they receive their education.
Perhaps, students should be more involved in the module design and reporting/reflection processes
and realise the advantages, and disadvantages, of blended learning. Pedagogic good practice could be
used to promote and share the use of blended learning. This paper aims to show, by example to tutors
and through students, what can be set up and achieved via the formal statements of Learning
Outcomes how an integration of ICT and traditional approaches can benefit student learning by letting
students discuss stated learning outcomes.

The paper examines a Level 2 module, 'Landforms and landscapes' which has evolved to include
increasing amounts of 'e-learning'. The paper is a 'discussion' between me, the tutor, and the students
about the Learning Outcomes. This is an elective module, taken by about 65 students, so students need



to be aware of what the module aims to do for them if they are to make informed choices of modules
available. This also accepts the view that students may have different reasons for making their choices,
e.g. expectations of employability skills. Furthermore, it is good practice to examine alignment of a
module and fulfilment of its role in a pathway with regard to progression. Each outcome is stated,
expanded slightly to show the blended learning approach, and then actual (warts and all) student
statements are used (with permission) to provide a reflective critique derived from their assessment
folio. This review approach helps improvement for the following year and can be used to show tutors
ways to progress in blended education.

Mark Kerrigan, Mark Clements, Andrew Bond and Gunter Saunders, University of Westminster
eReflect - Making Assessment Count

The School of Biosciences is in the process of implementing a new assessment feedback system as part
of a JISC funded project. This will be piloted in semester 2 of the current academic year and will use
existing e-based technologies (currently available through the institutional VLE) in an innovative way to
collate feedback, guide student reflections and facilitate the student use of feedback to improve
performance and inform their ensuing aspirations. The process will also provide a centralised
transparent system for staff to share feedback in order to provide better overall guidance to students.

The School comprises of 50 academic staff, 900 undergraduates across 12 courses. Following a review
of our assessment and feedback processes, it was recognised that students compartmentalise the
feedback they receive and do not draw comparisons from across the range of modules they study.
Furthermore, their progress through their course is difficult to follow as personal tutors, module teams,
course teams, all hold performance data but the flow of information between these stakeholders is not
always efficient. By developing an online process whereby for each coursework students reflect on their
feedback, complete a short reflective questionnaire and subsequently share these with their tutor, we
hope to break these boundaries. By linking this with the School tutoring scheme, personal tutors will
have access to a wealth of student-created information that can be used to support their tutees and
guide them to reach their full potential. Furthermore, by linking reflection to feedback and
subsequently performance, it is hoped we can and enhance the overall student experience and produce
students that are better life-long learners.

Keith Beechener and Wendy Fisher, The Open University
Blending Technology with Pedagogy

Background/ context: This presentation will explore the extent to which our selection of technology
can, or indeed should, influence or be influenced by the underlying pedagogy that we use. Garrison
promotes the role of teaching presence in online tuition yet by its very nature the use of the Internet
creates a geographical gap between the teacher and student that often discourages effective
communication. One way is to utilise the emerging technologies to replicate the analogue methods and
try to overcome the remoteness.



Main findings: For example the use of tablet PCs allows the intuitive application of handwritten
comments exactly where needed on students’ paperless, or maybe virtual, scripts, with the result that
the comments are perceived by students as both personal and relevant. Similarly by encouraging the
use of blogs, wikis and web publishing we have methods of displaying output from student endeavours,
for longer periods of time, with the potential benefit of much wider audiences. We also have podcasts
which can bring the voice of the teacher direct to the attention of a whole group of students in one
event, just like a traditional lecture might be used.

Relevance to future practice: As Teaching Fellows with the Centre for Open Learning of Mathematics,
Science, Computing and Technology at The Open University the presenters have explored the use of
these technologies and the benefits they bring, along with typical difficulties that might be experienced.
Despite being advocates of using new technology for the obvious benefits that can be realised the
presenters have both questioned their motives in pursing this route. Is it the novelty of being able to
experiment with new tools or are we driven by a desire to exploit the technology for pedagogy’s sake?

Miguel Arrebola, University of Portsmouth

Learning to Share: A case study on student collaborative learning through open educational resources
in the Language Box repository

FAROES is a JISC-funded project which focuses on the deployment of a lightweight repository to foster
the sharing of resources among the Modern Foreign Languages (MFL) community. The repository’s Beta
version, Language Box (LB), launched in October 2008, was well received by the MFL community.
Increasingly more practitioners are storing, managing, sharing and reusing open educational resources
through the LB.

A group of 20 students of Spanish at the University of Portsmouth will be given access to LB with the
aims of fostering a more prominent role of students in course-content design and the development of
collaborative learning practices. Students will be required to conduct a series of tasks which will involve:
using resources available in the LB, designing activities and linking them to existing LB resources (e.g.
comprehension questions for videos or podcasts) and uploading their own resources to complement
curricular content.

The presentation will include a brief demonstration of the LB and an analysis of student use of and
attitudes towards the repository. It will also discuss findings in the areas below, gathered from students
by means of individual interviews, questionnaires, tutorial interactions and the monitoring of their use
of and contribution to the LB resources- bank:

= Qverall student experience and perceived potential benefits to their learning

= Development of collaborative learning strategies/practices among students

= Development of course content by students: nature, quality, relevance and copyright status of
resources and activities uploaded onto LB

This study will also establish whether students prefer to use the LB, thereby adopting a more prominent
role in course content design, as opposed to the university’s VLE, where they remain predominantly as
consumers of teacher-created content. This has implications for further research on student attitudes



towards VLE’s and other web-based platforms.

Philip Barker, University of Teesside
Mobile Blended Learning

It is well known that people have a variety of learning styles and preferences. These cover a range of
possibilities - such as, the location and type of environment in which they prefer to learn, the
mechanisms by which they learn and, of course, the types of technology that they prefer to use in order
to support their learning activities. These realisations form the underlying basis and rationale for the
design, implementation and use of blended approaches to learning. Increasingly, as the cost of portable
digital technology (such as laptops, PDAs, pocket computers, mobile phones and related artefacts)
decreases - and its functionality increases - mobile devices are beginning to play a significant role in
facilitating learning in a wide variety of different contexts. Given the broad range of mobile technology
that now exists, it is important to consider the various ways in which different types of device can be
blended together in order to produce optimal learning environments that meet the learning
preferences of their users. This presentation will outline a taxonomy for classifying mobile technology
based on portability and functionality issues. A case study will then be presented which will
demonstrate how different types of mobile learning device can be integrated together in order to
produce a portable blended learning environment to facilitate knowledge acquisition, generation and
sharing.
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Abigail Kirk, The Open University

Action Research into On-Line Support for Computer-Based Work: Examining Student-Tutor
Interaction

This is an action research study of on-line support for computer-based work in Mathematics; the
findings could have relevance to many subjects. The work focuses on remote students who use the
software Mathcad but receive little support for this work. The author has introduced reactive support
through pilot synchronous tutorials using Elluminate Live!, displaying Mathcad worksheets via
application-sharing. Students are interviewed and sessions analysed thematically, in order to evaluate
the effectiveness of the support and provide guidelines on good practice.

This paper focuses on the setting where a student works through a task live in Mathcad, with the tutor



watching, listening and responding. Many students at some stage rush through part of a task without
pausing for thought or discussion. This makes it harder for the tutor to help the student through the
task and for the student to learn from mistakes.

The evidence points to several important causes of this rushing. An approach imposed by the tutor may
limit the effective interaction between student and tutor, and similarly if the purpose for learning of the
work in Mathcad is unclear. A further related cause is that the student focuses on Mathcad and not on
interaction with the tutor. A student seeing part of a task as trivial may try to hurry through it without
interaction.

The author has devised ways of reducing the problem, with some evidence of success. These centre on
fitting the whole approach to the student, so that the aim of any work in Mathcad is clearer, and
interaction is more effective. This should encourage students to work slowly and speak; this may also
be directly requested. When trying this new approach, the author observed increased interaction and
reduced rushing. The author is now examining in depth the links between approach taken, interaction,
and rushing.

Ruth Pilkington, University of Central Lancashire
‘It’s not just the technology’ — Framing the challenge of e-learning for staff and developers

This paper uses a case study from the JISC-sponsored REPRODUCE initiative. The project involved
reworking a face-to-face 20 credit professional development module into an on-line delivered
experience. Qualitative research tracked changes to perceptions and the learning of participants and
tutors during the year long project. The learning of the developers, the redesign of learning for on-line
delivery, and the experience of programme participants highlighted significant challenges for e-learning
and question the ease with which academics might acquire competence in the medium.

Staff and educational developers do not always come equipped and confident about e-learning, so how
can they acquire skills to develop others in this field? Having experienced the challenge of e-learning
design first hand we emerged better equipped to support academic colleagues. This is essential if
institutions are to establish teams able to merge pedagogic and technical understanding. Professional
development for teachers emphasises facilitative approaches to supporting student learning, and
learner centred, varied and inclusive teaching. Reworking materials designed for such a learning
experience presented problems from this perspective, suggesting that particular teaching approaches
adapt better than others. This provided a timely reminder that some of the ‘fashionable’ teaching
messages may not meet the particular environmental and pedagogic challenges for an e-supported
medium.

The focus for e-learning often centres on technical questions, but the literacy challenge emerged as
having greater impact. This finding made the team reconfigure the significance of literacy within
educational processes.

Reflections of participants emphasised the affective dimension as a key contributor to successful
engagement. Reminding us of learner preferences and agency, it suggests that the benefits of blended
learning methods overwhelm the convenience of the on-line experience by retaining face-to-face



support in the learning process.

Using the examples outlined above the paper presents evidence for the statements and positions our
finding within the framework of current e-learning literature.

Philip Porter, University of Hertfordshire
Use of two and three-dimensional graphical animations in PowerPoint

In common with other software packages, most of us only use a small percentage of the full
functionality of PowerPoint in our teaching and research presentations. The ability to animate graphical
objects in PowerPoint in both two and three-dimensions offers a powerful tool to simplify the
explanation of complex concepts at all levels of study and is particularly useful for visual learners and
for overseas students who may find text-based PowerPoint slides less accessible. The three dimensional
graphical capability of PowerPoint (and associated animation) in particular is very rarely used, despite
its potential usefulness as an educational tool.

Using PowerPoint to animate has the additional advantages that file sizes are kept relatively low, the
package is readily available on most computers and is already familiar to many teachers and
researchers.

In this workshop | will illustrate the basics of animating graphics in PowerPoint, firstly in two
dimensions, then progressing onto the more powerful (and potentially more useful) three dimensional
capabilities, using as an example a series of lecture slides delivered in 2008 to Norwegian glaciology
students, where the benefits of this visual approach to teaching complex subject matter to
international students became clearly apparent.

Although examples presented will be based on physical geography and glaciology, the techniques
displayed are transferable to all subject areas and are easy to learn and, once experience is gained,
quick to implement into teaching and research presentations. Delegates will be given the opportunity
to practice the use of two and three-dimensional graphical animation techniques during this workshop.

Irene Anderson, University of Hertfordshire
Effecting Change in Learning and Teaching Practice: sharing the CABLE experience

This workshop aims to highlight a mixture of techniques used in the CABLE process. CABLE is a local
version of the HEA/Leadership Foundation Change Academy and involves creativity, empowerment,
team building, staff development and project leadership in order to embed change in learning and
teaching strategy. CABLE began as an HEA pilot Pathfinder in 2006 and is now in its third year at the
University of Hertfordshire. To date 16 academic led teams have engaged in this process effecting
change in learning and teaching practice, increasing e-learning capacity and positively impacting on the
student experience.

Delegates will hear a short introduction about the process and will participate in divergent thinking



exercises designed for creative thinking. They will also experience techniques for gaining consensus,
evaluating risk and overcoming some of the challenges in changing practice. Exercises are fast moving
and fun, and will explore issues around staff development, sustainable change in learning and teaching
practice and curriculum design.

Participation in this workshop will help facilitate networking and opportunities for collaboration across
other institutions as well as provide experience of the practical elements used to build and develop
teams and effect change.

Expected outcomes:

= To enable delegate to gain an understanding of a local version of the Change Academy process.

= To consider ways in which the principles and activities could be applied in their own settings in
order to bring about change.

= To develop links with people from other settings and institutions to develop networking,
identification of synergy, and collaboration.

Guy Saward and Lynette Pye, University of Hertfordshire
Promoting collaboration through social Bookmarking

Recent developments of the Internet, fuelled by socially generated content, mean learners have access
to an ever increasing pool of resources. While this situation presents greater opportunities (JISC, 2004)
and is integral to the development of blended learning (JISC 2007) it exacerbates the challenge of
information overload. Social bookmarking is one way in which staff and students can collaborate to
filter and make sense of a body of resources to support their learning.

In this workshop we aim to provide attendees with knowledge, skills and resources to help them
enhance their own and their students’ ability to manage and share electronic resources. In turn this
should have direct impact on key (HEA) policy agendas such as:

= Supporting academic staff: giving them the resources, skills and confidence to integrate a
relatively new and under utilised social technology in their teaching

= E-learning: allowing students to manage their on-line resources (and interactions around
resources) in a manner that best suits them

= Student engagement: by developing information management skills that have application
outside of their studies, and engendering a reciprocal relationship with their fellow students

The workshop will include:

= Engaging with different examples of social bookmarking in teaching, employability and research

= An outline of the key features of social bookmarking

= Discussion of applications and opportunities to use social bookmarking in participants own
work

= Areview of potential benefits and issues in the use of social bookmarking

At all stages, the workshop will be focussed on active engagement by participants with the opportunity
to interact with existing collections of online resources and to get hands on experience of contributing
to a shared collection.



Joanna Teague and Karen McCourt, University of Hertfordshire
How can video be used to enhance flexible learning?

This workshop will use a case study (‘Students’ and Tutors’ Reflections and Insights into the Dissertation
Experience’ (STRIDE) http://uk.youtube.com/strideproject ) for participants to explore the issues
associated with designing and using video to enhance learning. This workshop will be run by the STRIDE
project manager (who is module leader for an MA/MEd dissertation module), a student who is
currently completing her dissertation and will draw on insights from staff and dissertation students in
order to explore the issues associated with developing and using video to enhance learning.

Work based students and dissertation supervisors were interviewed about their insights and tips on
managing the long and demanding process of completing a dissertation in part-time mode. The
interview questions had been collaboratively designed with academics and students completing their
dissertations. The recordings of these interviews were edited into 4-7 minute videos, with pre, while
and post viewing learning activities. These Reusable Learning Objects were uploaded onto the
university server and YouTube, so that students undergoing this process could benefit from these
insights and tips. The videos have been used in taught module session, for personalised learning in
independent mode and are increasingly being used as open learning resources by other universities.

Workshop participants will:

= beintroduced to the STRIDE videos and explore the issues involved in the collaborative design
of these videos

= explore students’ perceptions of the videos and the use of video to support learning

= consider how resources or approaches from the STRIDE project could be developed to support
learning in their own context

Steve Bennett and Caroline Bettison, University of Hertfordshire
Introducing Smirk 2.0 - an Open Source Lecture Capture Solution

Smirk 1.0 was a successful commercial product produced by the University of Hertfordshire for the
capturing of lectures - in operation since the middle of 2003. However, since that time a number of
well supported commercial operations have come to take increasing prominence in this area (Camtasia,
Breeze, Impatica).

Therefore, for the next version of Smirk we have decided to produce a tool whose main purpose would
be for educational research and experimentation. Therefore Smirk 2.0 is a completely open source
lecture recording and capturing solution. It is designed with complete openness in mind. The lectures
can be output to flash, silverlight, svg and html 5 to play on the iphone. It also incorporates speech
recognition such that a text transcript of the lecture is maintained during recording. Finally it has a
guestion authoring component whose outputs are playable as a simple formative test, but which can
also be exported to Questionmark Perception and other online test systems such as ADSEL.

In this session, we will demonstrate how to use Smirk 2.0 - as well as a small part of the session on how
to download the code and start programming your own modifications.



Why would you want to do that? Because there is not always a good fit with what existing tools will do
- and what YOU want to do. Building additional functionality into Smirk 2.0 is easy - and therefore it can
become a vehicle to adapt to the precise learning interaction you wish to practice in the lecture
theatre.

Alan Hilliard, Jenny Lorimer and Matthew Chudley, University of Hertfordshire

“Blending the curriculum" through the integration of podcasting and the use of an electronic voting
system — tutor and student perspectives

Increasing student numbers and widening access have led to many questioning the value of the
traditional lecture as a primary means of teaching. Similarly, the ease with which our students
incorporate digital technologies into their lifestyles has prompted a call that lecturers should
incorporate such technologies into their teaching practices.

This workshop will include an explanation of the rationale for changing the structure of content
delivery, and the learning technologies will be discussed. Participants in this workshop will experience
the use of the TurningPoint™ electronic voting system to give them the students’ experience and to
enable them to reflect how they might use this technology in the classroom.

Workshop participants will experience using the electronic voting system in a number of ways, including
comparative questioning and conditional branching. Generation of session reports will also be included.
The results of a student and staff evaluation of the technologies will be presented and a current 3™ year
undergraduate student will discuss his experience of using the technologies. Through group discussion,
sharing of experiences and reflections by the workshop participants, alternative applications for the
technologies will be explored.

Mark Brown and Terry Stewart, Massey University
The ‘Game’ of Ethics: An Ethical Misadventure for Blended Delivery

Ethics training for staff and students is standard practice in most universities. However, the ethical
requirements of research with human participants have changed greatly over the past decade and post
graduate students now need to consider many new regulations. In the backdrop of the new culture of
compliance or ‘game’ of ethics that has emerged, this paper shows how blended learning can be used
to engage both on-campus and distance students in a far more authentic and meaningful curriculum. It
reports on the development of an interactive scenario constructed and delivered using an authoring
and delivery tool—SBL Interactive.

The scenario shows what can happen in postgraduate research if ethical considerations are ignored.
While working through the scenario, participants are “fly-on-the-wall” observers of an unfolding drama.
They must consider the options and work their way through the scenes as a postgraduate research
project unravels to create a major ethical dilemma. Tensions between the stakeholders and fictional



characters are amplified at various stages through short audio and video clips. At frequent points
through the scenario, novice researchers are asked to reflect and comment on what is taking place,
either though short quizzes or longer deliberations which link back to ethical principles.

The paper will describe this process and propose some general principles for developing interactive
scenarios of this nature. The scenario can be used in many learning designs and instructional blends: as
a stand-alone exercise, as a catalyst for discussion or as part of a much larger lesson to name just a few.
Overall the paper demonstrates how new forms of e-learning challenge traditional models of pedagogy,
but the seamless integration of blended delivery continues to rely on the willingness and commitment
of the teacher.

Jeelka Reinhardt and Brigitte Grote, Freie Universitadt Berlin

Student participation in the process of introducing blended learning — An empirical case study from
Freie Universitat Berlin

Since 2005 the Freie Universitat Berlin (FUB) made great efforts to integrate e-learning into classroom
teaching. Blended Learning is regarded as one means to improve the overall quality of teaching and to
meet the new demands on teaching and learning routines due to the Bologna process. The basic
assumption at FUB is that the success of the initiated change process strongly depends on the
acceptance of blended learning by the students. Hence, close attention has been paid right from the
beginning to the students” perspective. Several measures have been taken to ensure students’
participation at different levels of the change process:

1. At university level, online-surveys have been conducted asking students” about their
experiences in 2006 and 2008

2. Atthe departmental level, online surveys and interviews with students have been performed in
those departments where additional strategies tailored to the particular needs and
characteristics of the disciplines have been developed

3. Atthe level of individual classes, teachers where provided with a set of questionnaires, which
they can use on their own authority to have students” evaluate the blended learning concepts
of a course

The insights on the students’ perspectives on blended learning gained from these evaluation activities
have an ongoing impact on the change process at FUB, both at the institutional and the individual level.
For instance, on the institutional level, knowing about those blended learning approaches that students
regard as beneficial and about the problems encountered on the teachers’ side led to an adjustment of
the trainings offered for teachers and the e-learning tools provided.

After giving an overview of the basic empirical findings of the three-level approach, we will focus on the
departmental level. By means of a case study from the Department of Romance languages we will
describe the close interrelation between students” assessment and measures undertaken in order to
improve blended learning activities. The case study illustrates how specific measures - training and
consulting services in order to develop the teachers’ e-competences, good practice examples
developed by the teachers themselves, and students” participation by means of online surveys - have a
positive impact on the students’ acceptance of blended learning.



Peter Aborisade, Federal University of Technology, Akure
Strategies for Building and Supporting Learning Teams using Wiki in a Nigerian XXL Writing Class

This paper reports practitioner experiences of dealing and coping with EAP writing in large classes using
creative learning spaces off- and on-line. The class being reported on is a 2000+ cohort on a writing
course facilitated by four teachers in a Nigerian university of technology over a period of one semester.

The large class language context presents a daunting experience, even for the most experienced
teacher. In a poorly resourced situation as Nigeria, effectiveness is sacrificed and learning experience is
frustrating at best. But the Wiki provides a collaborative space where interaction and cooperation
outside of the physical classroom complements off-line opportunities created by group work. A
process-product, task-based, problem solving, social-constructivist approach was adopted, in which
attempting to solve real-life problem involved interaction, negotiation of meaning, peer review and
feedback, providing great learning opportunities and scaffolding.

Team building among low-tech learners, in technology-poor contexts and for large numbers had always
been a challenge and no less so for on-line collaboration. Some of the challenges included tasking
teachers’ patience, their IT competency, time and effort, changing roles and dealing with learners' great
expectations and heightened motivation.

This paper presents practitioner views and experiences of team building and team work dynamics in
large classes; difficulties and affordances of using the Wiki in such contexts; the development of
materials and presentation methods. Qualitative data from teacher observation, students’ comments
and footprints on collaborative pages of wiki are provided. Teachers from similar contexts may benefit
from the processes reported and offer views of better ways of enhancing students' learning experiences
and the ways to go in dealing with large class situations.

John Hayes, Sheffield Hallam University
Video Learning Journals

In group work students are often asked to keep a journal or progress logbook to record their personal
development and achievements in completing the project. Often students find the process
cumbersome and are not keen to record events and reflections on a regular basis, resulting sometimes
in students completing entire logbooks retrospectively. Efforts have been made to move logbooks
online so that entries can be made direct to a website but these methods although having advantages
such as ease of access, archiving and direct tutor feedback features, still require much effort on the part
of the student in respect of the 'recording' medium. Since the rise in online streamed video, students
are becoming far more accustomed with video as a means of communication, whether it be watching,
commenting or posting their own to video sharing websites. It is this familiarly and ease of use that a
recent JISC TechDis Higher Education Assistive Technologies Scheme funded project, "Handheld devices
for reflective diaries" aimed to exploit. The project used the Sony PSP as a platform for 1st year
students to record video of their progress through group project work. Students were given freedom in



how they would use the device and the video created. The project considered two aspects; firstly the
Sony PSP as a tool specifically for video creation and secondly the use of video as a means of promoting
and enhancing learning and logbooks for collaborative group work. This paper reports on the project
findings where it was found that mobile video acted as a motivational tool allowing students to build a
rich media journal of their journey through the project, helping particularly with aspects of evaluation,
self directed learning, milestones, self reflection and achievement audits.

Trevor Barker, David Lee and Darrenlloyd Gent, University of Hertfordshire
Measuring the affordances of studying in a virtual world

There has been much interest at our university in the teaching and learning in virtual worlds such as
Second Life. The department of Computer Science has established a virtual campus within this system
where a broad range of learning and teaching activities take place. These include presenting textual,
audio and video learning and teaching materials, delivering virtual lectures, providing simulations and
group working areas. Recently there has been a great deal of controversy over such initiatives, for
example at my own university lecturers are divided as to the efficacy of such an approach. Some see
the initiative as an interesting addition to the range of teaching and learning strategies available, likely
to motivate learners. Others see it as a trivial attempt to jump on the latest band wagon, with little
pedagogical benefit or justification. My own past research in this area, over several years has related to
an estimation of the cognitive load imposed by desktop virtual environments and how this affected
learning. Several important variables have been identified in several years of research and their effects
measured. In the study presented here, a group of 80 final year computer science students used the
Second Life virtual environment in order to support their practical project work. Groups of four learners
used the university campus especially modified for this purpose to hold meetings and to manage their
software development projects. The study reports on how the group areas were established and used
by the learners, the types of activities that took place and the effectiveness of the approach in this
context. Quantitative and qualitative evidence is provided in this paper that there were benefits to be
had by the use of virtual environments. Also discussed are the potential dangers inherent in this
initiative related to individual differences and the cognitive burden imposed on learners.



Lynn Clouder, Ruth Adams and Stuart Bax, Coventry University
Students’ experiences of facilitating online interprofessional learning

Debate about how best to promote interprofessional learning (IPL) is ongoing and approaches are both
diverse and numerous. However, the possibility of students being prime movers in inculcating
interprofessional beliefs, values and attitudes is largely unexplored. This presentation will focus on the
outcomes of a pilot project involving students from various health and social care professions as online
facilitators of interprofessional learning (IPL) for junior peers at Coventry University in the United
Kingdom. The IPL strategy incorporates thirteen health and social care professions, including peers from
Warwick Medical School. Learning is facilitated through the use of e-resources and virtual interaction
between students using online discussion forums on the Blackboard VLE.

The project involved twelve Year 3 students from adult nursing, medicine, physiotherapy and social
work professions each facilitating four online discussion forums; two concurrent forums with Yearl
students and a further two forums with Year 2 students. Each forum included an interprofessional mix
of approximately fifteen students and ran for a 4-week period. All twelve students completed an online
facilitator training course and were paid a basic fee for their input. The project aims were threefold:

= To explore how effective Year 3 students would be in facilitating online discussion forums
contributing to IPL

= To understand Year 3 students’ experiences of facilitation

= To discover what impact it had on students’ own learning and development

The presentation will focus on student and staff perspectives on the effectiveness of the pilot study.
Having proved themselves to be highly committed and able facilitators capable of leading IPL, four
students will share their reflections on the impact of their experience on their own cognitive, personal
and instrumental development. Findings have relevance for the interprofessional education community
and extend understanding of peer facilitation in higher education.

Susan Studdart and Jacky McPherson, North Hertfordshire College
Student engagement and 'widening participation' in HE: successes and issues

In FE our courses are enabling courses, leading into HE, and aimed at widening participation and those
affectionately known as ‘second chancers’; our demographic is broad in all measures. Blended learning
has been incorporated into our teaching over a number of years; however, new technologies have
given us new challenges and new methods. Our teaching has risen to those but it appears that not
every student rises to them in their learning.

Teaching ITC has allowed us the possibility to experiment with methods and strategy, getting student
feedback as a matter of course and subsequently adjusting methods. Each technology has its place and
appropriate use. Our students are not ‘on campus’ and face-to-face meeting can be difficult. We have
used Computer Mediated Communication (CMC) to help dispersed groups to communicate, allow us to
monitor work and have something to assess; the assessment weighting has ensured participation.



In some instances the tools of blended learning have been disappointing in their effect. SAQs are
provided as a tool for students to check their own learning but there does not appear to be much
engagement here; few students use the facility. Discussion boards have been used to list ideas rather
than to solve problems, increase learning or to communicate with peers. The use of Web 2.0 facilities
(mobile technology, with mobile friendly VLE interfaces, and social networking) works better, but only
with the engaged student.

We have found, within our large but limited cohorts that, not surprisingly, the engaged student will
engage and benefit. Those, that for some reason do not participate, do not succeed, and no amount of
blended learning gets their attention. The major problem is the ownership of learning.

Does blended learning increase student engagement? We are still “on the fence” about this, but it
certainly makes teaching more fun!

Nathalie Ticheler, London Metropolitan University

Learning Japanese using a Virtual Learning Environment and a blended learning approach: What do
the students think?

A pilot study of students’ experience and perception of Weblearn among Japanese beginners and post-
beginners on the Open Language Programme at London Metropolitan University.

The Open Language Programme (OLP) at London Metropolitan University is an Institution-Wide
Language Programme which offers credit-bearing modules to undergraduates and post-graduates of all
subjects, staff from the university, as well as members of the general public.

The programme is available in eight languages (General and Business English, Arabic, French, Italian,
Japanese, German, Mandarin Chinese and Spanish) at up to ten different levels. All modules are based
on a blended learning formula, a package of face-to-face group tuition and self-study in various
formats.

Since October 2008, all learners enrolled on the Open Language Programme have access to Weblearn,
our Virtual Learning Environment, which provides essential course information, together with specially-
tailored blended learning materials.

This paper concentrates on beginners and post-beginners of Japanese, and seeks to evaluate their
experience and perception of Weblearn for blended learning, using a combined quantitative and
qualitative approach to research. Recommendations will be made, with a particular focus on learner
and teacher empowerment, as well as theories of collaborative learning.

Kelly Wakefield and Derek France, University of Chester
Supporting the induction of first year students through online social networking

Enhancing the student learning experience through the use of online social networks is innovative and
new, with Web 2.0 technologies encouraging participation as they are inherently social and open



(Ullrich et al, 2008). This paper explains how online social networks can be utilised to support the
transition to university by engaging new students before the start of their first term. Approximately half
of the students on two programmes in the Department of Geography and Development Studies
responded to an invitation to join a pre-induction social networking site. This initiative was evaluated
through a mixed method approach which comprised questionnaires and focus group discussions. These
explored the reactions of the students to receiving an invitation and their response to, and interaction
with, the content. For those students who didn’t register, the reasons for this, and the extent to which
they felt disadvantaged, were studied. Perceptions of the site’s value and the extent to which
communication amongst students was facilitated were also investigated. The findings suggest that
students find the social network a useful tool, allowing them to recognise their peers upon arrival at
University and providing an early opportunity to communicate directly with tutors.
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Scott Rickard, University of Hertfordshire
A case study of technology supported collaborative learning between students on work placements

Health students spend a significant amount of their total time on their programme out on practice
placements which can be a significant distance from the University and from each other. This offers
major challenges to the facilitation of group working or collaborative study between students as there
is limited opportunity for face to face tuition. There is considerable literature on collaborative learning,
although the field of computer supported collaborative learning is relatively young (Strijbos et al., 2004,
Orvis and Lassiter, 2007), with limited literature that looks at the student experience (Sharpe et al.,
2005). Internal funding from the Blended Learning Unit (CETL) was used to develop a video resource
which acted as a trigger for collaborative learning between a level 1 cohort of physiotherapy
undergraduate students on work placements. Group wikis, containing video analysis, students’ personal
experiences, and general information about infection prevention in a wide range of clinical
environments, were developed by the students. This non-assessed task was received enthusiastically by
the students, with high levels of engagement (100% participation) and motivation. On completion, the
students presented their work to their peers and the wikis were made available to all students via the
managed learning environment, which formed an excellent learning resource. Data collected includes
student questionnaires as well as reflections and observations of the module tutors. The use of videos
and wikis has facilitated the social interaction and collaboration between physiotherapy students on
work placements and has enhanced their knowledge of infection prevention in clinical practice —
essential knowledge for all health professionals. Future plans include the involvement of other health
care professionals and the formation of inter-professional groups. This case study has potential
relevance and transferability into any topic area where students are geographical isolated but have
access to the internet.
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Tarsem Singh Cooner, University of Birmingham

Exploring interdisciplinary student perspectives: developing communities of inquiry through blended
learning

This presentation seeks to illustrate how the Community of Inquiry (Col) model was used to inform the
development of a blended learning module for social work and nursing students. This design also
included the input of mental health service users and carers working collaboratively throughout the
module with tutors and students (using Web2.0 technologies) to explore issues of mental distress.

Where the exchange and exploration of different perspectives is the key to successful learning, it is very
important that students have the opportunity to engage in dialogue and discussion with members of
different disciplines to explore their own private interpretations of their learning before seeking to
confirm these understandings with peers. In traditional face-to-face settings these types of
collaborative and reflective learning opportunities are difficult to find because of the immediate,
synchronous and verbal nature of communication. To allow students to contribute effectively to their
own and their colleagues learning we found a blended learning design based on the Col model helped
to achieve a number of beneficial learning outcomes, in particular the ability for students to reflect on
their own learning through their text based contributions.

In terms of developing future practice we’d like to demonstrate how pedagogy rather than technology
should influence the development of any blended learning design. An exploration of how the different
elements of the Col model, namely social presence, cognitive presence and teaching presence informed
the selection and sequencing of the face-to-face and online learning elements (to encourage
interdisciplinary learning) will be outlined. Lessons learnt from application of the model will be offered
to colleagues seeking to build similar blended designs that seek to encourage learning through
communities of inquiry.



